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ABSTRACT:
Oral communicative competence is traditionally
neglected in the development of competence of
students in compulsory education. In a highly
demanding social and professional context, we must
contribute to communication skills in general and to
oral skills in particular. Together with this, given the
digital and changing context in which we find
ourselves, we need to know and master new means of
production and reception of messages mediated by
technology. Virtual Learning Environments open up an
updated field of work that allows for feedback and the
extension of the spatial-temporal limits of the
classroom for the development of orality.
Keywords: Oralidad, Communicative Competence,
Virtual Learning Environments, EVA
RESUMEN:
La competencia comunicativa oral se encuentra
tradicionalmente desatendida en el desarrollo
competencial del alumnado de las enseñanzas
obligatorias. En un marco social y profesional de
máxima exigencia debemos contribuir a las destrezas
comunicativas en general y a las orales en particular.
Junto a esto, dado el contexto digital y cambiante en
el que nos encontramos, tenemos la necesidad de
conocer y dominar nuevos medios de producción y
recepción de mensajes mediados por la tecnología.
Los Entornos Virtuales de Aprendizaje nos abren un
campo de trabajo actualizado que permite la
retroalimentación y la ampliación de los límites
espaciotemporales del aula para el desarrollo de la
oralidad.
Palabras clave: Oralidad, Competencia
comunicativa, Entornos Virtuales de Aprendizaje,
1. Introduction
1.1. Virtual Learning Environments (VLE)
Virtual Learning Environments (VLE) are “digital spaces for education that are configured
with a pretended pedagogical purpose” (Álvarez Ramos, 2017:35). For Silva Quiroz
(2011:57) VLE allow transition between learning models based on the transmission of
knowledge towards those based on the construction of knowledge. This makes the students
turn into learners and active agents of their own learning as well as teaching staff adopt the
role of facilitator.
Clearly, insofar as education seeks to be a reflection and a means of access to the society in
which it is inserted, it cannot -and should not- remain on the margins of this changing
situation. Coll Salvador and Monereo Font (2008:43) recognize that education should teach
students to interact with the world in which they live and make them capable of solving
problems.
As Amar Rodríguez (2017:21) recognizes, the class has been modified by technologies and
this fact has affected both teachers and students. Therefore, it is necessary to accommodate
certain aspects in the concept of pedagogy itself (Adell Segura and Castañeda Quintero
2012:15). One of the most remarkable things about this new reality of teaching is that,
although technology is apparently the axis around which teaching innovation revolves, what
is important lies in the model of use that is made of it. It requires a new way of relating
information, generating knowledge and organizing judgments, which implies the
development of a new pedagogy. This fact has a direct transposition to the teaching
performance that must adapt its methodology to this new technological and mediatic
environment of the current society. This is necessary since it is intended to offer a new way
of teaching in accordance with the current reality, that prepares a student capable of
working autonomously in it. (Prado Aragonés, 2001:22, Coll Salvador, Mauri Majós and
Onrubia Goñi, 2008:86).
Technology allows us to expand time and limited contact of one hour to thirty students and
turn it into personalized attention without space-time limits (Corpas Martos y Rubio Millares,
2017:124).
Taking as a starting point the idea of ​the effective inclusion of technology in teaching-
learning processes, the concept of the Personal Learning Environment (PLE) emerges. We
defend the thesis of Adell Segura and Castañeda Quintero (2010:2) in which it is considered
that PLE should be a complement to what is already done in the classrooms: "What is
evident is that PLEs go far beyond technology and involve profound changes in our usual,
personal and collective educational practices." It is, therefore, a pedagogical idea focused on
the learning of people beyond the use that can be made of technology, which comes to
materialize in tools the framework of knowledge, relationships with content and other
learners and strategies that everyone uses regularly to learn.
1.2. The mediated communicative situation
By definition, in interpersonal communication there is no technological mediation. This fact
implies the co-presence of the participants. However, for obvious reasons, these statements
seem excessively categorical and, nowadays, the technological mediation configures a
multitude of perfectly valid communicative situations that must be configured in an express
way according to their particularities.
Electronic communication allows us to shape ourselves as participants in the communication,
producing qualitative variations. This modality brings to the conscious plane reflex acts such
as non-verbal language, and having to make explicit certain communicative intentions.
The communicative situation is, together with the relationship between the interlocutors and
the communicative purpose, the three coordinates that can “serve to establish the
complementarity and progression of the didactic sequences” (Jover Gómez-Ferrer, 2014: 78-
79) avoid an anecdotal impact of orality in the classroom.
If we talk about the functional division of communicative work, in media communication
there is a hierarchy where each individual develops a role (Sampedro Blanco, 2004: 138). In
interpersonal communication, however, this system does not exist beyond certain roles from
the social point of view. In the everyday environment, communication relies more and more
on the non-explicit, above all, on the ability to change the register according to the
interlocutor and the intentions of the message.
If we propose a model of interpersonal communication mediated through new technologies,
we are developing a proposal for a mixed model that gathers characteristics of the two
possibilities described above. On the one hand, there is a hierarchy of roles between the
sender and receiver. However, there is a democratic extension of the production of
messages, creating what we can call prosumers (Toffler, 1981: 262), so that social roles take
on greater importance than others of a more economic or political nature.
2. Methodological framework
We found a problem that we can specify in the low development of oral communicative
competence in students of Compulsory Secondary Education. On the way to possible
proposals and solutions we will focus on the Virtual Learning Environments (VLE), defined in
a broad sense, based on proposals from Belloch Ortí (2012) or Cabero Almenara and
Llorente Cejudo (2005), as those digital educational platforms that allow us to develop
different methodologies that support communicative development in the classroom context
and outside of it. That is why we set ourselves the main objective of developing oral
communicative competence through EVA.
We understand that quantitative and qualitative paradigms by themselves can be
exclusionary and reductionist. That is why we demand the validity of both methods for
educational research and propose overcoming this dichotomy (Rodríguez Sabiote, Pozo
Llorente and Gutiérrez Pérez, J., 2006). In our opinion, what Bericat Alastuey (1998) calls
segregationist logic, which contemplates the validity of both paradigms, does not make any
sense, since this term does not contemplate them as complementary and mergable
elements. Against this idea, the integration logic set out by Bericat Alastuey or Gutiérrez
Borobia (1996) himself is proposed, taking advantage of the tools that each method can
offer at any given time to improve the quality of research. We therefore opted for the
combination of both methods.
Following authors such as Latorre Beltrán et al (1996), McMillan and Schumacher (2005) or
Sabariego Puig (in Bisquerra Alcina, 2014), we will focus on an interpretive or qualitative
paradigm, without renouncing to, therefore, a critical approach. This approach tries to
identify the potential for change, which is accompanied by a praxeological vision of the world
that “se caracteriza por la constante interacción entre acción y reflexión con el objetivo
puesto en la aplicación de los conocimientos para transformar la realidad.” (Sabariego Puig,
ibid, 2014: 76). This is the reason why we propose an investigation “from within” the frame
of reference or from a natural context, since we approach this work with a double objective:
on the one hand, understanding people and their involvement in our object of study and, on
the other hand, social transformation. In order to reach this objective of study, we will adopt
a holistic perspective, and as researchers we will be part of the process, becoming the main
instrument of measurement.
2.1. Context of the research: a case stud
For the realization of an effective and competent  investigation, even more within the
qualitative and interpretative paradigm, it is necessary to have a in-depth and realistic
knowledge of the context in order to adjust the actions to the moment of designing the
intervention and, also, for the evaluation of conclusions when it comes to analyze the results
obtained throughout the research process. As Simons (2011: 52) points out when setting
the limits of the case study, several factors must be taken into account. “Estos límites se
extienden más allá de la ubicación física, por ejemplo el aula o la institución, e incluyen a las
personas, las políticas y las historias” This research is framed in part of a group of the fourth
year Compulsory Secondary Education. It consists of a total of 33 students (20 boys and 13
girls) and it has a high degree of heterogeneity in terms of the section bilingual or non-
bilingual and modalities -sciences or Literature and Languages-, although in the same
itinerary linked to the academic mathematics. There is also diversity between performance
levels with very different efficiency a priori, though with a generally low trend.
2.2. Research techniques and instruments
We focus on the techniques of survey research described by Torrado Fonseca (2004), the
questionnaire and the interview, terms that often appear as synonyms. In our case, we will
distinguish both instruments mainly by the mediation of the technologies in the case of the
first and the face-to-face meeting in the second. We will also distinguish by their own
design, understanding the questionnaire as a closed and planned question repertoire, while
in the case of the interview we opt for the semi-structured ones that are “undefined to a
lesser or greater degree”. We have created questionnaires formed by questions of a different
nature that they intend to establish:
The teacher profile and its relationship with the use of ICT applied in the classroom.
The usual uses of ICT applied to learning by students, both in the classroom and in their daily
lives.
The evaluation of the oral skills of the students by the teachers, as well as the importance given
to each of the skills.
3. Results
Our teaching work is imbricated in the curriculum of the fourth year of Compulsory
Secondary Education, although the methodological proposal with which we work proposes a
series of didactic sequences focused preferentially on oral communication skills -parting from
the premise of the inseparability of skills in the natural exercise of education and human
communication.
In our planning recourse was made to a series of projects distributed at different times of
the academic year and that bring with them a series of tasks to be carried out by the
teacher and the students in order to establish a greater significance in the teaching-learning
processes. We start with the proposals made by Ramos Sabaté (2010) and Romero Oliva
(2018) for the effective planning of the tasks understanding that these are made up of
different stages that must be attended. From the first model we appropriate the term
didactic sequence, since it gives a more longitudinal and progressive idea of ​the process, as
well as the denomination of each of the phases, as we seem more descriptive and precise
with the tasks we are going to carry out. On the other hand, from the second model we will
take the division of the tasks of teacher and children, which we group in students.
The proposal consisted of two main categories:
Facilitating tasks: radio talk shows, video poems, oral comprehension through Plickers [3] and
cooking recipes.
Integrated projects: Video lectures, Pecha Kucha [4] and Video lectures.
The response of the students was diverse, although satisfactory in general (table 1). They
recognized, for example, the enjoyment of the elaboration of Christmas recipes recorded in
video, showing their satisfaction for the integration of the technology, the play factor and the
group work.
Likewise, integrated projects, in spite of their considerable difficulty and extension, receive a
great reception (table 1) due to the fact that they manifest a greater awareness of progress
and improvement in their oral skills, at the same time that they successfully manage
technologies of which they have good management in their daily life: mobile, video editing
or YouTube.
Table 1
Student self-assessment of project satisfaction and difficulty

If we reflect the self-assessment that students make of their contribution to the
improvement of their oral skills, we can observe that in general they perceive a fairly high
grade, although with some reservations that we will comment on in the conclusions.
Table 2
Student self-assessment of the contribution of activities to their oral skills
Although we wanted to highlight the perception that the students have of themselves (table
2), we want to reflect some significant aspects about the perception of the professor
participating in the research.
In the initial evaluation, 65.68% of the students reached a level of competence appropriate to
their age and academic level, of which only 9.37% could be considered high.
At the end of all the interventions, 100% of the students had a level of competence in line with
their development, of which 25% could be considered high.
Throughout the research it has been observed how the students have progressed specifically in
their capacity for interaction, being able to connect what they receive with their own productions,
something in which at the beginning of the process they showed great difficulties.
4. Conclusions
In the light of the data obtained in the study, we can draw some conclusions:
In general, students perceive a significant improvement in orality-related skills thataffect
their daily and academic lives.
The introduction of self-assessment and co-assessment led to a high level of ownership of
the assessment tools by the learners, which has an impact on their ability to be an active
agent in their own learning and that of their peers.
Satisfaction is not linked to the difficulty of the activities but to the introduction of the
playful component and connected to their center of interest.
Students perceive that the activities have not contributed significantly to their listening
skills. Although it is difficult to attribute this to a lack of contribution or to self-evaluation
itself, it is obvious that this is an area for improvement.
In conclusion, based on the data from our study, even taking into account that experience
can and should be strengthened and consolidated, Virtual Learning Environments are a
useful way to contribute to the development of Oral Communication Competence.
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